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CHAPTER I 
THE STATEMENT OF THE PROBLEM 
Education today is faced with many problems arising from 
the tremendous increase in population in the years following 
World War II. Parents are strongly insisting that their children 
have a more comprehensive and sounder education. Faced with 
this challenge, public education must strive to fulfill its role in 
a democratic society by a constant effort to improve. The many 
areas that comprise pub lic education must be investigated through 
intensive research and critical evaluation. 
The problem. Many Massachusetts communities today 
II are faced with the problem of supplying an ever fuller and richer 
educational experience for their youth. One aspect of this prob-
lem is the strong desire on the part of parents of pre-school 
age children for the creation of kindergartens in communities 
where they are lacking. The desire for kindergartens is a many 
sided problem. One interesting area of this problem is the 
question of the nature of the kindergartens in existence in Mas sa-
chus etts now. The many aspects of the kindergartens, as they 
exist, 
b y law. 
need , continuing investigation. 
The state of Massachusetts does not require kindergartens 
The decision to establish and maintain kindergartens 
-L-
Boston Universitt 
School of Education 
Library 
" 
J I 
li 
belongs to the local school board and because of varying 
localities and needs, kindergartens differ from community to 
community. 
In order ( l) to determine the administrative practices and 
procedures of the kindergartens in Massachusetts, and (2) in 
general to give a clearer understanding of kindergarten education 
in this state, this study has been undertaken. 
The study intends to gather information on the administra-
tive practices and procedures in the kindergartens in Mas sachu-
setts concerning: (1) general information; (2) the program; (3) 
the classroom; and (4) equipment and materials. 
The general information section of the study will deal with 
such items as number of pupils per class, length of session, 
number of teachers per class, entrance age, testing program, 
reporting to parents, health requirements, supervision of kinder-
garten, and other information of a related nature. 
The kindergarten program section of the study will deal 
with the content of the curriculum. It will cover such items as 
the reading readiness program, language activities, music ac-
tivities, science activities, art activities, number activities, and 
other related aspects of the curriculum to try and determine the 
extent and variety of program content. 
The classroom section of the study will try to determine 
such items as the size of the room, the amount and type of out-
2 
I. side play area, location of toilet facilities, location of clothing 
lockers, direction of natural light, window height, number of 
sides of the room that have windows, location of drinking foun-
tain, location of kindergarten room in relation to rest of school, 
composition of floor, and other information of a similar nature 
about the kindergarten room. 
The equipment and materials section of the study will try 
to determine the variety of equipment and materials in use by the 
kindergartens. This section will determine whether the kinder-
garten has materials for a library corner, a piano, large muscle 
equipment, materials for creative activities, toys, tools, science 
materials, instruments, picture books, sand box, and other 
II 
II 
,, 
I 
'1! 
materials and equipment that is particularly kindergarten in nature JI 
The source of this problem is !I The source of the problem. 
the lack of current information on the kindergarten opportunities 
1n Massachusetts and the administrative practices and procedures 
in use. It is felt that only through an analysis of kindergartens 'I 
as they exist can a better understanding of their needs be had. il ,, 
With a knowledge of what the administrative practices and pro- I 
cedures are in the kindergartens of the state, intelligent improve-
ment can be made. Another consideration is the possible use of 
this study by school systems that do not have kindergartens at 
this time but are planning to establish them in the future. With 
these purposes in mind, this study is undertaken. 
.I 
II 
I' 
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Definition of terms. The term kindergarten, as used 
in this study, refers to that year of school experience which 
usually precedes the required first grade. 
II 
I' 
II 
I 
I 
CHAPTER II 
I 
REVIEW OF LITERATURE AND RESEARCH 
Historical considerations. The kindergarten, as it ex-
ists today in the United States, had its origins in the work of 
Froebel, in the early nineteenth century. Foster and Headley 
make the following statement that seems to sum up quite well the 
1/ 
difference between kindergartens then and now. 
11 The American kindergarten of today is a di-
rect descendant of the German kindergarten of Froebel, 
but in the course of the ninty years of its e x istence, it 
has undergone many changes. It was only natural that 
a school planned for the youth of an old, long-e stab-
lished country steeped in tradition and in mysitcal phil-
osophy should fail to fulfill completely the requirements 
of an education institution for children in a young, 
pioneering, intenseley practical land." 
Froebel' s distinct contribution to early childhood education, Forest 
thinks, was that he "· ..• formulated a theory of early education in 
2/ 
connection with a detailed method of carrying it out. " 
1/ Josephine C. Foster and Neith Headley, Education in the 
Kindergarten, Section Edition, American Book Company, 
New York, 1948, p. 17. 
2/ Ilse Forest, Early Years at School, McGrah-Hill Book 
Company, Inc., New York, p. 5. 
I 
II 
II 
I 
To Rousseau, the kindergarten of today owes something. 
He more or less successfully called attention to the forgotten 
fact of eighteenth century life, that children were not minature 
adults but creatures in and of themselv es. He pointed out, as 
Foster notes, II that education is many-sided and not merely 
a matter of learning f~om books; that the child's stage of de-
velopment must be taken into consideration in planning his educa-
1/ 
tion at any given period . 11 
Rousseau's work influenced Pestalozzi, who in turn in-
fluenced Froebel. Pe stalozzi 1 s contribution, as Cubberly points 
'!._/ 
out, 
" lay in that, following the lead of Rousseau, 
he rejected the religious aim and the teaching of mere 
words and facts, which had characterized all elemen-
tary education up to near the close of the eighteenth 
century, and tried instead to reduce the educational 
process to a well-organiz ed routine, based on the nat-
ural and orderly development of the instincts, capaci-
ties, and powers of the growing child. 11 
This recognition of the child as a child, constituted a 
great step forward and encouraged the study of the c h ild·;; f o find 
out what he actually was. 
1/ Op. cit., p. 4. 
2/ Ellwood P. Cubberley, The History of Education, Houghton 
Mifflin Company, Boston, 1920, p. 5 4 1. 
I 
I 
I 
!I 
I' 
I 
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I 
,I 
Montessori also contributed to the foundation of the 
American kindergarten, particularly in the social area of early 
11 
chi ldhood education. As Foster and Headley point out: 
".We. have heartily agreed with her insistence 
upon the importance of self-help and the e x ercises of 
practical life, although we have substituted the child's 
own clothing as materials for practice in place of the 
formal lacing and buttoning frames provided in her 
schools. We have accepted Montessori 1 s belief that 
the teacher should to a large extent keept herself in 
the background and be an inspiration, a gui de, and an 
ever present help in ti.me of trouble, rather than a 
person concerned primarily with craming information 
into the minds of her children. 11 
A number of Americans have contributed to the general 
I 
I 
I 
I 
r 
I 
I 
understanding of the kindergarten and advanced its cause in this j 
I 
country. They have been concerned with the corre lation of the 
II 
kindergarten to our own particular socio-economic development 1 
in this country . As pointed out earlier, the kindergarten devised .I 
by Froebel for the Germany of his day and generation, could not :1 
be transplanted without change. The aims, objectives, and the 
methods had to be altered to meet the needs of a new and en-
tirely different cultural setting. 
According to Cubberley, John Dewey was, "The foremost 
American interpreter, in terms of the s:Ohool, of the vast aocial 
1/ Loc. cit. 
II 
I 
I 
I 
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1/ 
and industrial changes which marked the nineteenth century. 11 
Dewey's idea of the importance of the present to a child is of 
great importance to the philosophy of education as practiced today 
in America. Foster and Headley note the following on Dewey: 
"As a result of his teachings, the kindergarten 
has come to feel that the present as well as the future 
is of importance to the child. Education is not all 
preparation for what is to come, but is also the en-
riching and interpreting of the experiences of the 
present. " 
2/ 
Edward L. Thorndike encouraged and directed scientific 
investigation into child behavior and development that helped form-
ulate modern kindergarten theory by making available reliable in-
formation on what could be expected of children at various stages 
of growth. With this information, a curriculum could be devised 
to fit children instead of trying to make the children fit the cur-
riculum. 
William Kilpatrick pointed out the fallacies in the theories 
of Rousseau's natural development and Froebel's unfolding of 
latency. As Forest points out, Kilpatrick looked on the child's 
1/ Op. cit., pp. 780-781 
2/ Loc. cit. 
II 
II 
I 
· 8. 
I 
II 
II 
II 
original nature, II as neither good nor bad in itself, repre-
1/ 
senting me rely capacity for growth. " Both Rousseau and 
II 
1 Froebel had looked on the child as naturally good, whereas, 
II 
Forest notes, "Kilpatrick merely concedes him the potentiality 
2/ 
for goodness." 
Many other Americans have had a share in the task of 
correlating Froebel's kindergarten to the American scene but due 
to lim itation of space, they cannot be included here. DeYoung 
gives an interesting chronology of the kindergarten in the United 
States. 
3/ 
"First kindergarten founded in America, Watertown, 
Wisconsin, 1856. 
First English-speaking kindergarten opened in 
America, Boston, Massachusetts, 1860. 
First permanent public school kindergarten, 
St. Louis, Missouri, 1873. 11 
The kindergarten movement spread and DeYoung notes 
that, "By 1900 many large city schools and several universities 
and normal schools had set up kindergarten departments. 11 
1/ Op. cit. , p. 6. 
2/ Loc. cit. 
4/ 
3/ Chris A. DeYoung, Introduction to American Public Education, 
Second edition, McGraw-Hill Book Company, Inc., New York, 1950, 
p. 129. 
4/ Op. dt., p. 133. 
I 
II 
II 
I 
II 
!I 
Since 1900, the kindergarten movement advanced slowly. 
Elsbree and McNally point out, "It is only since about 1925 that 
any considerable progress has been made in adding kindergartens 
1/ 
to the schools. 11 Elsbree and McNally continue with this 
2/ 
point: 
"Although recent figures are not available, it is 
unquestionably true that kindergartens are now an es-
tablished part of the American public school system, 
despite the fact that there are still many persons {in-
cluding some educators) who are opposed to them. 11 
General Information. What constitutes good administra-
· tive practice and procedure in the kindergarten? The writers feel 
that a logical method for answering this question would be to re-
view what primary education experts and current research advo-
cates as good or desirable practice and procedure. The following 
section will try to answer the questions contained on the question-
naire from the view points of the authorities in the field. 
Sheehy feels that 11 •••• twenty five-or-six year-olds •.. ., ''· 
a desirable size class. She continues with the thought, "· ••• even 
1/ Willard S. Elsbree and Harold J. McNally, Elementary School 
Administration and Supervision, American Book Company, New York, 
1951, p. 50. 
2/ Loc. cit. 
~~ Emma D. Sheehy, The Fives and Sixes Go to School, 
Henry Holt and Company, New York, 1954, p. 4. 
!I 
I 
l~o 
I 
! 
I 
II 
II 
I 
'I 
that number will offer many frustrations to a thoughtful teacher 
who is seriously concerned about living up to the learning poten-
1/ 
tialities of each child in the group. 11 The number of children 
I· in a class definitely affects t he amount of individual attention that 
a child can receive. With an increase in number, you must cor-
respondingly expect a decrease in individual attention and perhaps 
a decrease in the educating effectiveness of the teacher. For 
\\ 
'I I,
I 
I 
I 
I 
many children, the kindergarten is the transitional period between 
I the home and school. Logically, the size of the peer group into 
1l 
I 
which the child is placed will have a direct bearing on his adjust- 11 
ment to the school. Writing in Childhood Education, Neith 
Headley reviewed a poll of kindergarten teachers on various as-
2/ 
pe ct s of the kinder gar ten. 
I 
The teachers felt that " •... twenty-
I 
' 
five children enrolled, with 20 to 24 in attendance, would seem to 11 
I 
be a reasonable and acceptable group for a single kindergarten II 
session." The Association for Childhood Education, in its bulletin ~~~ 
3/ 
--entitled, Four- and Five-Year-Olds at School, asserts that 
1/ Loc. cit. 
2/ Neith Headley, "Good Education for Five-Year-Olds," 
Childhood Education (March, 1954), 30: 31 4 -316, p. 314. 
3/ Frances Mayfarth, Editor, Four-and Five-Year-Olds at .School, 
Bulletin, 1950, Fourth Printing, Association for Childhood Educa-
tion International, Washington 5, D. C., p. 9. 
= " 
II 
I 
I 
I 
I' 
,I 
I 
II 
I 
I· 
I 
" beyond twenty to twenty-four five-year-olds •••• the teacher !! 
I 
will feel that she is not adequate to meet with any degree of sue- 1 
cess the many varying needs of the children." 
The idea of non-professional helpers 1n the classroom 
situation to take care of the hundred and one non-teachings jobs 
that a teacher has to handle, is gaining attention in some areas 
of the country. Headley found from the above mentioned poll of 
!1 
"It would be desirable to kindergarten teachers that they thought, 
II 
II 
have a teacher and an assistant wo:rking with a group of twenty-
1/ 
five five -year-olds. " Of the kindergarten teachers polled, 95 
I 
per cent felt this was desirable. Another interesting point was II 
I 
that only 38 per cent thought that a mother volunteer would be ac- I 
ceptable. 
The number of teachers per class would depend to a 
large degree on the l ocal situation and the manner in which the 
administration chose to s olve their problem. In these times of 
overcrowded school plants, it might become expedient to hire an 
additional teacher for a too large kindergarten. The Association 
for Childhood Education makes an interesting comment in its 
1/ Op. cit., p. 315 
I 
~ 
= 
I 
~, 
I 
II 
bulletin entitled, "Four-and Five-Year-Olds at School", on the 
1/ 
subject of too many teachers in a class. 
"On the other hand, too many teachers, student 
teachers included, can be as bad for the children as 
too many adults in the family. The children not only 
go from one to the other to obtain unneeded help, but 
upon oc c asion they find that the adults, unintentional 
as it may be, are a contradiction to each other. Then, 
too, try as one will to avoid it, when several adults 
are with the group the children build for themselves 
hierarchy of authorities~ Most kindergartens today, 
however, are understaffed rather than overstaffed. 11 
Many kindergartens are set up on a two session basis in 
which one group of children attends school in the morning while the !I 
I 
other group attends in the afternoon. Usually the sessions are re- ; 
versed at half year to compensate the afternoon group for the 
shorter session they have. In its bulletin, Four-and Five-Year-
2/ 
Olds at .School, the Association for Childhood Education says: 
17;; Loc. 
"The morning session from nine to eleven or 
eleven-thirty is most often attended by the younder 
children who need afternoon naps. The afternoon ses-
sion from one-thirty to three-thirty is usually attended 
by the older childr-en. In a few kindergartens---some 
in rural consolidated schools, some in private schools, 
and some in training centers---the children spend the 
entire day in the kindergarten-- -from eight-thirty in 
the morning to two-thirty, three, or three -forty-five in 
cit. 
2/ Ibid. , p. 1 o. 
I 
II 
'I 
the afternoon. These children, of c ourse, have their 
lunches and afternoon naps or rest periods at school. 11 
The length of the session varies from school to school. 
Headley found that teachers feel a two-and-one-half hour session 
is desirable. She reports 94 per cent of the teachers polled felt 
this was a good length for the kindergarten session. Headley 
1/ 
says that the poll showed that most teachers feel: 
''A two hour day seems too brief for a kindergar-
ten session, a two-and one-half to three hour day seems 
more desirable. The full-day kindergarten session with 
luncheon and a rest provided at school is being recog-
nized as a possible program for five-yaar-olds." 
The question of how old a child should be on entering 
kindergarten is an important one. His success or failure may 
well depend on it. Headley found that most teachers feel "It 
would be desirable that a child entering kindergarten in the fall 
2/ 
, ~4 
I 
I 
I 
II 
,, 
I 
should be five years old on or before the first of October. 11 3~! 
Headley reported another study in which the following was found:- ~ 1 
1/ Op. cit., p. 315. 
2/ Loc. cit. 
3/ Neith Headley, 
National Education 
I 
"Kindergarten Comes of Age", Journal of the I 
Assoc iat i on, (March, 1954), 4 3: 153-154, p. 154. 
·I 
I' 
I 
I 
1. 
I 
"It was found that 16 per cent of the children 
who entered kindergarten before they were four . years 
and nine months of age had real difficulty in making 
the school adjustment. On the other hand only 4 per 
cent of those who had .more months of maturity had 
difficulty in making the adjustment. 11 
The use of standardized tests in the kindergarten can be 
of great help and value to the teacher and school. When used 
correctly, these tests can give the teacher a valuable insight in-
to the development of her children. A well organized testing 
program in the kindergarten ' can help the first-grade teacher by 
II 
' 
:I 
supplying information .on the mental and emotional make-up of !1 
her new class. Headley found, from the poll mentioned before, 
that kindergarten teachers feel "It is desirable that a general 
abilit1es test be given to all children enrolled in the kindergar-
1/ 
ten. 11 The number and variety of tests available for use in 
the kindergarten is increasing. Forest notes that "As used in 
the field of early childhood education, they are of two principal 
2/ I intelligence tests and readiness tests." varieties: The in-
telligence test is supposed to measure native intelligence and the ~~ 
learned behavior all children have had an opportunity to experienc • 
~/ Op. cit., p. 316. li 
2/ 
I 
Op. cit. , pp. 275-276. 
5-----
I, 
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The readiness test attempts ~o measure readiness for a particu-
lar curriculum area. The reading readiness test seems to be 
the most common of the readiness tests. Though standardiz ed 
tests are a valuable tool in the hands of trained personnel, they 
/ 
are far from being a perfect mea,ils of judging children. Test 
results, parti cularly on the kindergarten level, should be taken 
with a liberal amount of common sense. Intelligence tests given 
1/ 
to little children, as Forest points out, have had their pre-
dictive value challenged by many serious investigators in recent 
years. 
I The question of health and its relation to school success .
1 
is of constant concern to all ' educators. A child should be in 
good health to attend school. His past medical history should be 
available to the teacher. Periodic health examinations should be 
made of all children to detect and call to the attention of the 
parents any defects noted. An e x amination before entrance into 
the kindergarten would be advisable. Foster and Headley note 
2/ 
the following: 
1/ Ibid., p. 280 
2/ Op. cit., pp. 62-63. 
"In many of our large cities, the school system 
conducts a 'summer roundup' in which the children who 
e x pect to enter kindergarten in the fall are examined by 
a physician. Suc h an examination sometimes reveals 
defects which may be remedied before school opens. It 
should also inform the teacher as to what kind of group 
she will be expected to teach, and should warn her of 
individual c hildren who will need particularly careful 
watching throughout the year. 11 
Rest periods are part of the kindergarten day. The num-
ber and length of the rest periods will depend, to a large extent, 
on the duration of the session and the age level of the group. A 
well ordered kindergarten program will include both activity and 
rest. The Committee of the California School Supervisors has 
1/ 
this to say on the subject of rest: 
"A cycle of activity and rest is important at any 
age, but it is essential to the young child if his basic 
needs are to be adequately met. The teacher knows 
this and plans the . curriculum accordingly. The child's 
day includes both active and quiet work and play. It 
also includes periods of complete rest and relaxation. 
The ability to relax completely for brief periods 
during the day is coveted by many adults who find it 
difficult. The y oung child can develop this ability 
through the well- supervised rest time. Interruptions 
and disturbances may be minimized or avoided by the 
teacher who realizes the importance of this phase of 
the day 's activities. 11 
1/ Committee of the California School Supervisors Association, 
Guiding the Young Child, D. C. Heath and Company, Boston, 
1951, p. 196. 
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The question of whom should or c ould sup ervise t h e 
kinder garten p roperly is of g rowing importance with many new 
II and inex perienced teachers coming into the p rofession each year. 
Headley found, in the poll mentioned before, that the teach ers 
feel that supervision should be handled by a kindergarten-pri-
lj 
1/ 
mary supervisor. The size of the school system and the 
\, money the system has to · spend will probably have a greal deal 
to do w i th the amount of supervision given. Many smaller school 'I 
systems haven't the administrative p ersonnel to do an adequate 
job of supervision, but the fact remains - that early childhood edu-
cation is of . vital important to all that follows. Supervision on 
'I 
this level should be of the highest quality and sup plied in the best , 
method known. 
The area of reporting to parents on pupil progress or 
development today is in a continuing state of flux . The questions 
of how to report and what to report are areas of continued in-
vestigati on by educators. 
2/ 
interesting analysis: 
}:../ Op. cit., p. 315. 
2/ Op . cit. , p. 4 21. 
Foster and Headley make the following 
I 
'I I, 
I 
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I 
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"Why does the school make reports to the home? 
Clearly, if the parents are to help their child achieve 
a development commensurate with his potentialities, 
then the more they can know about the child the better 
it will be. The first aim then in making reports to 
the home should be to give the parents a better under-
standing of their child. Ideally a report shared with 
the parents should do five things. The report should 
help the parents to appreciate (1) where their child 
stands in relation to his previous growth and progress; 
(2) where he stands in relation to the development and 
growth of his present group of peers; (3) where he 
stands in relation to the development of all children of 
his own age; (4) where he stands in relation to his own 
capacity for growth; and (5) where he may be expected 
to stand if he performs up to his capacity in years to 
come. 11 
Many different types or combinations of reports can be 
utilized in reporting pupil progress to parents. Some of the 
alternatives are: 
1. The report card. 
2. The informal letter. 
3. The check list. 
4. The conference. 
The different types can be used in combination to give 
a fuller picture of the child 1 s mental, emotional, social, and 
physical achievement. Headley found that kindergarten teachers 
prefer the conference method of reporting progress to parents. 
II 
Headley says: "The conference method seems to be un-
questionably the best method to employ . in reporting the five-
year-old's progress to this parents." Logically, this seems to 
be the best method for reporting the progress of this particular 
age group. If handled correctly, the conference can give the ! 
' 
teacher as much information about a child's home life as the 
parent acquires of his school life. 
The question of promotion or entrance into the first 
grade must take into consideration the fact that the kindergarten • 
is not compulsory in this state. With this in mind, retention 
in the kindergarten would have to be with the parents approval. 
This does not release the school from its obligation to inform 
the parents that promotion to the first grade might not be in the 
child's best interest. Foster and Headley say the following on 
2/ 
p romotion: 
"Promotion from the kindergarten when removed 
from the basis of simple chronological age become s a 
complex one. The teacher who is fortunate enough to 
have in her files the record of each child's mental and 
physical rating and who is able to give or have given 
to each child a reading-readiness test, is relieved of 
1/ Op . cit. , p. 361. 
2/ Op. cit., pp. 157-158. 
I 
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some of the responsibility in solving the problem; but 
she must not rely too much on these measures alone. 
She must at all times have an intelligent curiosity 
about her children so that she may weigh with a fair 
degree of accuracy those traits, characteristics, and 
conditions which cannot be scientifically measured. 
The most understanding teachers will be able to give 
the immature child and his parents the feeling that 
another year or half year in kindergarten will be well 
spent if it means that during the year he will be 
steadily developing and _ that at the end of the year he 
will be able to compete~ satisfactorily with the other 
children who will be entering first grade with him. " 
Another factor to be considered in retention, aside 
from the child's school development, is the parental attitude 
towards non-promotion. Foster and Headley have this to say: 
"The parents' attitude toward the child's promo-
tion ought to be given careful consideration. If, for 
example, the pare~ts w i ll be completely upset by hav-
ing the child remain in the kindergarten or if they 
are going to make life miserable for the child because 
he 'failed to pass', then these factors must be con-
sidered in their bearing upon the child 1 s adjustment to 
school.'' 
The location of the kindergarten room is an important 
I 
consideration in an elementary school building. The New England 11 
School Development Council recommends that" "The kindergarten 
suite should be so located that it is suitably isolated from the rest 
of the building, on the ground floor, and with its own exists. 
!) 
1/ The New England School Development Council, Guide for 
Evaluating School Buildings, Peabody House, 13 Kinkland .St .• ,, 
Cambridge, Mass., March, 1949, p. 4 2. 
II 
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From the standpoint of safety, the ground floor is the best loca-
tion for the kindergarten. A kindergarten room with exits of 
its own also adds to the safety factor. Separation of the kinder- I 
garten area from the rest of the school can add to the child's 
'I 
ability to adjust from the home to the school situation by degree. I 
I 
If the child is faced with too large a world in too short a time, 
he may find difficulty in adjusting to his new environment. 
l 
Program content. The curriculum of a school is the planned 'I 
. . 
method of reaching the goals and objectives of the school and in 
a broader sense, a reflection of the ideals of the society which 
the school serves. The curriculum of the kindergarten of 
necessity has to be flexible and adapted to the interests and needs 
of the five -year-old. Foster and Headley have the following to 
!) 
say about the aims of the modern American kindergarten. 
"The American kindergarten of today attempts to 
give the child of five an education which is appropriate 
to his stage of development, which will be satisfying to 
him in the present, and which will prepare him for the 
years immediately following. By such an education we 
mean the development of all his powers, physical, 
emotional, mental, and social. We do not seek to give 
him all the information which he may need now or in 
the future, but we hope to help him develop the power 
2/ Op. cit., p. 18. 
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to meet new situations, with the understanding of how to 
gain whatever information he may need. We try to give 
him practice and skill in thinking, rather than tell him 
what he should think. We are interested in discovering 
the abilities and possibilities of eabh child, and we plan 
out our school in accordinace. 11 
The curric;ulum should be the result of careful and con-
scientious planning for the age level it is to serve. 
Reading readiness is one area of the kindergarten pro-
gram in many schools. The importance of adequate preparation 
'I 
before actual instruction in reading has been recognized by many •I 
educators. Paul McKee gives a suggested outline for a reading 
!) 
readiness program. 
"The · suggested program is composed of what may 
be called six instructional jobs, all of which are to be 
carried on during the kindergarten year and the early 
part of the first grade, and most of which .••• are to 
be continued through the first grade, after instruction 
in reading itself has begun. These six jobs, without 
refer-ence to their relative importance, are as follows~ 
(1} providing training in visual discrimination, (2} pro-
viding training in auditory discrimination, (3) developing 
the understanding that reading matter is to be observed 
from left to right, {4} providing training in listening, 
(5) creating a desire to learn to read, and (6) if neces-
sary, constructing concepts and developing listening 
vocabulary needed for beginning reading. 11 
,, 
II 
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]} Paul McKee, _The Teaching of Reading in the Elementary I 
School, Houghton Mifflin Company, Boston, 1948, pp. 144-145. 1 
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Foster and Headley give a more detailed account of the 
ki'ndergarten's responsibility and method in preparing the child to ,, 
I 
1/ 
read. 
"The kindergarten child learns to recognize the I 
importance and the function of the printed word not only '.1 
by having stories read to him, but also through his 
experience in dictating letters, identifying labels, recog-
1 
nizing common street signs, and attempting to print his 
own name. Through the library and story hour, he 
comes to have an interest in books and a regard for 
their care and handling. By turning the pages and 
following the picture stories in the book, he learns the 
mechanics of turning pages, and he learns in which part 
of the book a story begins. The pictorial indexes found 
in some of our story and song books help the child to 
understand the significance of the index; and attempting 
to find the story or song by referring to the index gives 
the child practice in interesting printed symbols. By 
watching the teacher as she reads and by having the fact 
specifically called to his attention he learns that the eye Jl 
movement for reading carries through from left to right. I 
This eye movement he practices in his own 'play I 
reading'. Occasionally the kindergarten teacher will run 
her finger or place a marker under the title of a famil-
iar story, or she will pause to show the children a 
printed refrain rather than reading it to them herself. 
Though reading proper has little or no place in the 
kindergarten, yet the kindergarten teacher tries to be 
ever alert to the many opportunities which may be found I 
in the program to pave the way for the actual experience j 
of learning to read. Reading readiness and not reading 11 
ability ;s the concern of the bndergarten teacher." I 
1/ Op. cit. , pp. 153-154. II 
I] 
Language activities in the kindergarten should be planned 
to develop the child's confidence and ability to express himself in 
1/ 
oral language. Forest points out the following: 
"The need for written language in the kindergarten 
is usually restricted to letters dictated by the class to 
the teacher----thank-you notes, invitations, a request to 
the principal for permission to go on an excursion, and 
an occasional dictated story. 11 
Many language situations in the kindergarten are built 
around problem solving situations and activities that are being 
carried on in the room. Foster and Headley summarize the 
~I 
function of language in the kindergarten as this: 
"Throughout the total day, rest period excepted, 
the kindergarten affords opportunities for the child to 
practice and perfect his language. The child's vocabu-
lary is enlarged and his meanings are clarified through 
both speaking and listening. He talks with the teachers 
and his friends, he presents ideas to the group, he 
listens to the ideas of others. He tells original stories, 
he makes up rhymes and jingles, he retells stories, he 
interprets pictures, and he sometimes has opportunities 
II 
'I 
I 
I 
1 
to create new text material for books already written. 1 
He comes to appreCiate the function of words boththrough 1 
the letters and reports dictated by the group and through ! 
the teacher's own thoughtful use of spoken words. The I 
colorful and refreshing quality of the kindergarten child's ~ 
vocabulary is something to be cherished. Grammar is 
necessary to a product perfect in form; but it is cramp-
ing to both thought and expression to stress it too much. 
}:_/ Op. cit., pp. 153-154 . 
2/ Op. cit., pp. 302-303. 
II 
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The kindergarten teacher will do well to remember that 
the most important factor in improving the Ep:glish of 
the children is her own use of good English. Through 
example and substitution, much can be done to help the 
child on his way to· using acceptable grammatical forms." .! 
I 
Music appreciation and enjoyment is usually a part of the 
daily program of the kindergarten. The child should have oppor-
1/ 
tunity to listen to and express himself through music. Forest 
notes that music is not so much a school subject but the develop-
meilt of a basic need in all mankind. The place of music 1n the 
2/ 
- 11 kindergarten program is summarized by Foster and Headley. 
"The kindergarten child has frequent opportunities 
to listen carefully and to respond freely to the rhythm 
and mood of music. He has practice in matching tones, 
in singing phrases and picking out tunes on instruments. 
By the end of the year he has acquired a nice repertoire 
of songs and rhthmic patterns. Further, he has begun J 
to appreciate and enjoy good folk music, simple classical ·I 
and good modern music. In short, the kindergarten has :j 
helped the child to built a good foundation for his further 
study and enjoyment of music. 11 1 
Art in the kindergarten is a matter of self-expression in 
the various media or materials that are available. The kinder-
garten art program aims at creative enjoyment by the child. The 
New England School Development Council sets forth the following 
1/ Op. cit., 1. 259. 
2/ Op. cit., p. 155. 
II 
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1/ 
purposes: 
"Art should develop creative and free farms of 
self-expression within the child's . range. Teachers will 
attempt to foster the joy of creation, and also, they 
must recognize the therapeutic value of wielding a paint 
brush and handling other art media. In general, art 
should be the result of experiences of the child, or of 
stories that he has heard. " 
2/ 
Foster and Headley call attention to the following: 
"Few children will ever go beyond a very elemen-
tary type of artistic development, but all children for the 
sake of their own satisfaction and their own emotional 
and intellectual development need opportunities for experi-
mentation and practice in self-expression. It is largely •I ,, 
through this experimentation that the child's conceptions I 
are clarified and new patterns of interrelatedness are set I 
up for his ideas. We cannot measure the value of crea-
' tive expression through the perfection of the product, for ·I 
it is not what the child does to the materials or media of 
self-expression that counts, . but it is what the use of the 
material or media does for the child." 
Science in the kindergarten is the stimulation of the ' 
child's natura! interest in the world around him. Through field 
trips and discussion, the child's awareness of the world about him 
can be guided and interest can be fostered. The New England 
School Development Council, in its study of kindergartens, note 
1/ The New England School Development Council, A. Kindergarten 
Study, Spaulding House, Oxford Street, Cambridge, Mass., May 
1953, p. 8. 
2/ Op. cit. , p. 100. 
1\ 
I 
1/ 
some of the many areas for possible investigation. 
"(1) Elements and forces of nature: wind, clouds, 
skies, fog, rain, frost, snow, ice, fire, electricity, 
(2) Plant, vegetable life: seeds, trees, plants, bulbs, 
stones, (3) Animate life: farm animals, gold fish, 
turtles, cocoons, (4) Devices: wheels, pulleys, see-saw, 
parachute, steam shovel. " 
It should be kept in mind that science should serve the 
interests and needs of the child. Science in the kindergarten is 
not a set unit or group of units but rather a tool of everyday life 
that the child uses to help answer his many questions about the 
:j 
I 
I 
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nature of things. I 
Arithmetic in the kindergarten program is both incidental 1! 
and planned. The child's need for . number concept is developing 
as his world expands and the kindergarten encourages his need 
for the . rudiments of arithmetic. F os te r and Headley note the 
2/ 
following on arithmetic in the kindergarten: 
1/ Op. 
"Through many concrete and meaningful experiences, 
the kindergarten child is building a background for his 
later work in arithmetic. He often has occasion to count 
objects. If he is setting the table or pouring the orange 
juice he must count out the number of chairs or the 
number of glasses which will be needed. In stringing 
beads or making paper chains, the children invariably 
measure and count as they progress. • ••• Arithmetical 
cit. , p. 9. 
2/ Op. cit., p. 154. 
'I ~ 
I 
terms and ideas such as add, take away, more, less, 
equal, longer, shorter, half, whole, etc., the kinder-
garten child comes to know and use with perfect under-
standing. " 
Arithmetic in the kindergarte.n, in this scientific age, 
takes on a new importance that cannot be overlooked. 
The class room. The kindergarten room is of great im-
portance to the whole kindergarten program. It should be well 
planned and organi z ed with careful consideration given to the pur- 1 
.poses of the kindergarten program. The New England School 
Development Council says the following in regards to some of the 
!) 
features of a good kindergarten room: 
11 The location of the kindergarten calls for carefully , 
planning on the part of the school authorities and the 
architect. Sunshine is so important in the classrooms ! 
for small children that the kindergarten should be located 
in that part of the building receiving the morning sun. I 
An east or southeast exposure on the first floor of the I 
building that can be separated for the small children is 1 
recommended. The area should have its own exit with 1 
glass panels in doors at pupil height enabling this group 
to come and go without disturbing, or being disturbed by, 
direct egress of older pupils. 11 
The kindergarten ne.:e_ds its own play area. The New 
2/ 
England School Development Council says this: 
1/ Op. cit., p. ~1. 
2/ Ibid. 
' 
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"The kindergarten children need direct access 
to a play area of their own, separated from the rest 
pf the playground by a fence, hedge, or simply by 
the factor of kindergarten location. The needs of the 
children will vary as children themselves are different 
in their likes and dislikes. Some will seek a shady 
spot, a grassy .plot for the jungle gym, and others will 
need a hard surface for the tricycle and the bouncing 
ball. It is also desirable to provide small areas for 
the diggers, the planters, the builders and the mudpie 
makers.'' 
The size of the room is important to the development 
of the kindergarten child. The five-year-old must have room 
enough to participate in large-muscle activity. Headley found, 
in a poll of kindergarten teachers, that the teachers felt "· ••• a 
main room measuring approximately ' 40 by 50 feet affords rea-
sonably acceptable floor space for a group of twenty-five five-
1/ 
year olds. " This would mean that a room of 2000 square 
feet would be needed. The New England School Development 
Council in its kindergarten study recommends 1200 square feet of 
2/ 
floor space for the kindergarten. 
Most authorities will agree today that toilet and locker 
I 
·I 
It 
·I 
facilities should be within the kindergarten room. 
should be low enough for the children to see out. 
Windows l 
Many schools \j 
1/ Op. cit.,p. 316. 
2/ Op. cit., p. 21. 
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are getting away from the old idea that windows should be on 
only one side of the room because of the many different posi-
tions and locations that children will occupy during the course 
of the school day. The modern kindergarten room will have a 
11 combination of sink and drinking fountain located within the room. 
The New England School Development Council gives some other 
1/ 
interesting and needed features of the kindergarten room. 
"It is desirable that each kindergarten room have 
a bay window, a work alcove and a window seat with 
storage space underneath. It is recommended that the 
window seat should come below the level of the window 
stool. Adjoining the room, as a part of the kinder-
garten, should be provided a storeroom, a room for 
children's clothes, and toilets. 
The planning of kindergarten rooms with the 
natural light coming from at least two sides is 
recommended. A room lighted only by a bank of 
windows one one side is usually inadequately lighted 
regardless of the size of the sash. One side is dark 
in contrast to the other. With the introduction of 
movable furniture and equipment, it is recognized that 
it is not necessary for light to come from one side 
only since children are facing in many directions. 
The acoustics should be carefully considered. 
Acoustic tile on walls and ceilings reduces echoes 
and should be used when possible. The floor should 
be battleship linoleum, asphalt, rubber or cork tile 
since these materials are sanitary and can be cleaned 
easily. " 
1/ Op. cit., p. 22. 
The kindergarten room through the use of modern rna-
terials and thoughtful architecture can have a great influence on 
the mental, physical, emotional, and social development of the 
child. 
Equipment and materials. The equipment and materials 
for the kindergarten are many and varied. The furniture should 
include desks and chairs of varied height to meet the physical 
differences of the children. A piano is considered essential for 
the music program. At least one piece of equipment fo-r big-
muscle play should be available in the room. The five-year-old 
is an active creature and his muscles demand exercise. Some 
kindergartens have housekeeping equipment such as a wastebasket, 
a broom, and a dustpan so the children can clean up themselves. 
The kindergarten needs toys of a manipulative nature. Construe-
tion materials are also part of the stock of the kindergarten. 
Such items as blocks, paper, scissors, paste, hammers, nails, 
saws, clay, and other materials all have their place in the 
kindergarten. Science materials like an aquarium, cages, shells, 
planting boxes, and gardening tools also have a place in the kin-
dergarten. Books and pictures of many types add interest to the 
I 
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kindergarten for children. Equipment and materials help towards 
making the kindergarten function . well but only the wise use of 
these things by a wise and resourceful teacher will insure sue-
cess for the kindergarten program. 
I 
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CHAPTER III 
tHE PLAN OF THE STUDY 
The tremendous increase in population in the years following 
World War II, and the increase in the interest by the parents of j 
pre- school children 1n early childhood education, much attention 11 
i s brought upon the American school system in its ab i lity to care 
for the children, and the type of practices used in the s y stems. 
The establishment or maintenance of kindergartens, the ad-
mis sian age to the kindergarten, and all other practices and pro-
I 
cedures of the kindergartens is left up to each local school board. · 1 
This being so, this study is directed toward determining what the 
e x isting practices and procedures in the Massachusetts kindergartens 
I 
11 are. 
1. What the Study Includes 
After reviewing the literature and studies made pertain-
ing to the kindergartens, and determining some of the important 
11 practices and procedures which must be determined in the organi-
zation of a kinde rgarten, a questionnaire was made, (Appendix A). 
It included questions about the number and length of kindergarten 
sessions; information about the staff; entrance requirements; 
course of studies; supervision of the kindergarten; report cards; 
promoting practices; testing programs; the size of the kindergarten 
h 
rooms; illumination of the rooms; the play area; and informa- I 
tion about the materials and equipment in the kindergarten room. 'j 
2. Recipients of the Q uestionnaire 
The questionnaire was sent to all the principals of the 
public schools of Massachusetts who had kindergartens in their 
buildings. A list of the school systems having kindergartens was 
obtained from the State Department of Education in Boston, Massa-
chusetts, (Appendix B). The principals were asked to give the 
questionnaires to the kindergarten teachers in their buildings. A 
total of 199 questionnaires were sent out. 
3. Form of the Report 
In all situations the results have been tabulated and re-
ported in the form of tables. 
4. Time of the Study 
The 199 questionnaires were sent out the beginning of 
January 1956. Table 1 shows the number of questionnaires sent 
out and the number of returns received. 
'I I. 
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Table 1. The Number of Questionnaires Sent 'Io 
the Public Schools in Massachusetts, 
and the Numb er and Percentage of 
Returns. 
Number Sent Number Returned o/o Returned 
199 149 74.87 
A total of 74. 87 per cent of the questionnaires were 
returned. Nine of the questionnaires returned were unanswered 
because the kindergartens in the system had been discontinued 
due to the lack of classroom facilities. 
5. Limitations of the Study 
Certain limitations are evident in the study. The ques-
tionnaire was sent out to every principal in the state who had a 
~~ reported kindergarten in his building, but not all of them were 
returned. In some instances questions were misinterpreted, thus 
the information on those questions ··wfl._S ; inaccurate. However, 
many practices and procedures in the kindergartens of Massa-
chusetts are reported which give a good picture of the kinder-
gartens of the state. The results have been tabulated and inter-
preted in the following chapter. 
1 6 
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CHAPTER IV 
ANALYSIS OF DATA 
The tabulation of the results of the study as obtained from 
the questionnaires sent to the kindergarten teachers of the public 
schools in Massachusetts . :i:s.: presented in this chapter. They 
show the practices and procedures prevalent in the kindergartens 
of Massachusetts at the time of this study. 
l. General Information about the 
Kindergartens in Massachusetts 
Number of pupils per class. · The pupil-teacher ratio is 
an important factor in the organization of a kindergarten. The 
number of pupils in the kindergarten classes at pre sent is greatly 
influenced by the availability of teachers and classrooms. Table 
2 shows the number of pupils in the kindergarten classes of 
Massachusetts as reported 1n the surve y . The responses to this 
que s tion were recorded as given and then grouped by fives for 
t h is table. The figures show that there was a g reat range in the 
humber of pupils per class. 
- 371'- -
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Table 2. Number of Pupils in a 
Kindergarten Class 
Average Number of Pupils Frequ ency 
Response 
( 1) {2) 
15 to 2 o . .........•...... 4 
20 to 24 ••••••••••••••••• 30 
2 5 to 2 9 . ••••••••••••.•.• 65 
30 to 34 ••••••••••••••••• 22 
3 5 to 3 9 . .••••..•..•...•. 12 
4 0 to 44 . ...•........•.•. 2 
50 to 6 o • •••••••••••••••. 3 
Blank . ...•.....••.••••••. 2 
Totals .............. 14 0 
of 
Table 2 shows that 65 of the kindergartens reported havi n g 
25 to 29 pupils per class. Thirty of the communities had 2 0 to 
24 pupils per class, and 22 had 30 to 34 pupils. T h e kindergar-
ten s reporting pupils from 4 0 to 60 also rep orted two teachers per 
class. 
Teachers per class. Table 3 shows the number of teachers I 
per room in the kinder garten. 
Table 3. Number of Teachers per 
Kinder gar ten Room 
Number of Teachers Frequency of Response 
(1) (2) 
One. • • • • • • • • . • • . • . . • 13 3 
Two. . . • • . . • • . . . . . . . . 7 
Total........... 140 
Table 3 shows that in 133 of the schools there is but one 
39 
teacher per room. The kindergartens reporting two teachers per 11 
room also reported having 40 to 60 pupils per class. ~~ 
II Nonprofessional Assistants. Some communities are hiring 11 
I 
local people to assist the classroom teacher. 
Table 4. The Number of Systems Hiring 
Nonprofessional Assistants 
Nonprofessional 
Assistants 
(1) 
Yes . .••...•..••..... 
No . ...••...•..••.... 
Total . ..•......• 
Frequency of 
Responses 
(2) 
11 
129 
140 
l 
llQ 
II 
I 
Table 4 shows that only 11 of the kindergartens in Massa- 11 
chusetts h i red nonprofessional assistants. 
Number of sessions per day. In many communities the 
combination of teacher and classroom shortages has made it 
Table 5. The Number of Sessions Per Day 
Number of Sessions 
(1) 
One . •.•.••••••.•.••• , .. 
Tw·o • •.•••••••••• , •••••. 
Total . ..•.•..•...••.. 
Frequency of 
Responses 
(2) 
28 
112 
140 
necessary to have more than one session per day. In Table 5 
we find that 112 of the communities run two kindergarten sessions 1 
per day. 
Length of sessions. The number of hours that the kinder-
gartens were in session every day is shown---in Table 6. 
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Table 6. Length of Kin dergarten Sessions 
Length of Sessions Frequency of 
Responses 
( 1) (2) 
2 hours 0 minutes •••• 16 
2 hours 15 minutes •••• 29 
2 hours 30 minutes ..•• 49 
2 hours 45 minutes •.•• 9 
3 hours 0 minutes •••• 39 
3 hours 15 m1nutes •••• 1 
6 hours 0 minutes •••• I 
B.lank . ......•...•..... I 
Total . ......••.... 14 6 
Table 6 shows that 49 of the communities are in session 2 
hours and 30 minutes. Next in popularity is the 3 hour session 
employed in 38 of the communities. The third mo s t frequently 
used session was 2 hours and 15 minutes in operation in 29 of the 
Massachusetts communities. One community was 1n session for 
6 hours a day. 
Two session plan. In most communities the kindergartens 
are run on two sessions (Table 5, page 40 ). Table 7 shows who 
teaches the second session. 
II 
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Table 7. The Same Kindergarten Teacher Teaches 
Both Sessions in the Two Session System 
Same Teacher Teaches Both 
Sessions 
( 1) 
Yes • ••••••••••••• • • • • • • • • • • 
No . ..•............•..•..•.. 
Blank . ..............•.•..... 
Total . ..••...••...•..•• 
Frequency of 
Response 
(2) 
108 
6 
26 
14 0 
The tabl e shows that in 106 of the schools the same 
t e acher handles both sessions. 
Table 8. Classes are Reversed at Half Year 
in the Two Session Systems 
Classes Re v ersed 
at Half Year 
(1) 
Yes . ..•.•.••.•.•.•.•.•••.. 
No . ....••......•...•...... 
Blank ....••••..•.•••.•.... 
T otal ...•..••......... 
Frequency of 
Response 
(2) 
99 
14 
27 
140 
Tabl e 8 shows that i n the two session system 9 6 of the 
schools also reverse the classes at half year. This is t o s ay 
•• 
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that the group going to the afternoo n session the first half year 
will go the m o rning session in the second half year and vice versa,. 
Entrance age. The entrance age for the kindergarten varies 
according to the local rules of the community. Table 9 shows 
how the entrance age varies. 
Table 9. Required Entrance Age for Kindergarten 
Required Age for Entrance Frequency of 
Response 
( 1) (2) 
4 years 0 months . .....• • .. 1 
4 years 4 months .......... 1 
4 years 5 months . ...•...•. 1 
4 years 6 months . ....•.... 9 
4 years 7 months . ...••.... 9 
4 years 8 months . ......... 53 
4 years 9 months .. .••...•. 35 
4 years 10 months ........•. 13 
4 years 11 months . ......... 2 
5 years 0 months ...••..... 11 
5 years 8 months . ......... 1 
5 years 9 months . ..•..•... 2 
Blank . ....••..••. . ....•••.. 2 
Total . •.....•...•• , .... 140 
Table 9 shows that in 53 of the kindergartens i n Massachu- 1 
setts the required age for entranc e is 4 years 8 months 1n Sept-
ember. The age of 4 years 9 months is required in 35 of the 
kindergartens. The maj o r ity of the kindergartens require an age 
of between 4 y ears 6 months and 5 years for entrance. One sys-
tem allows children t o ente r a t the age of 4 years while two make 
11 the children wait un til 5 y ear s 9 months. 
Test and health requirements. Some communitie s require 
t ests before entrance to the kindergarten. Some comminitie s 
also have health requirements to be met before entrance. 
Table 10. Test and Health Requirements for 
E ntrance to Kindergarten. 
Tests for Frequency of Health Frequency of 
Entrance Response Requirements Response 
for Entranc e 
{1) (2} (3) {4) 
Yes • ••••• 18 Yes • •••••• 126 
No . ...... 119 No . ....... 12 
Blank •••• 3 Blank •.••• 2 
Total •. 140 Total ••• 140 
Table l 0 shows that while only 18 communities reported 
I 
test requirements for e n trance, 126 reported that a health require- I 
men t of one t ype or another was required. The communities 
w h ich reported test r equirements modified it by stating that they 
we r e used on!y for people younger than the minimum age require-
- - ~ ~~----
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ment for entrance. Vaccination was the most c ommonly reported 
health requirement. 
Rest periods. Table 11 shows the number of kindergar-
tens having rest periods; the number of rest periods they have 
per day, a nd the duration of rest periods. 
Table 11. Kindergartens Having Rest Periods, 
The Number of Rest Periods, and 
Length of Rest Periods 
Kindergarten Rest Periods 
Yes . ...... . 
Rest Periods No· . ...•.••• 
Blank •••.•• 
o • ••••••••• 
Number of l . ......... 
Rest Periods 2 . ••.••.••. 
Blank ••.••• 
0 minutes •• 
5 minutes •• 
10 minutes~. 
15 minutes •. 
Length of 20 minutes •• 
Rest Periods 25 minutes •• 
30 minutes •• 
45 minutes .• 
Blank ••••••• 
Frequency of Total 
Response 
124 
10 
6 
10 
110 
7 
13 
10 
11 
41 
41 
18 
1 
3 
1 
14 
140 
140 
140 
45 
,I 
The table shows that 124 of the 140 kin der gartens re-
porting had res t periods. O n e hundred twenty -four of these had 
but o n e rest period p er day . T he le n gth of the rest periods 
varied from 5 minutes to 45 m i nute s. The rest periods of 10 
minutes and 15 minutes duration were each reported by 41 of the 
k indergartens. . The kindergarten reporting a rest period of 45 
minutes was in session a full day and had two rest periods of 
this duration. 
Kindergarten lunch. Many kindergartens serve a mid-
session lunch. Table 1 2 shows the number of kindergartens pro-
viding a mid-session lunch. 
Table 12. Number of Kinde rgartens Servin g 
a Mid-Session Lunch 
Mid-Session Lunch 
Served 
( 1) 
Frequency of 
Response 
{2) 
Yes..................... 120 
No. . . . . . . . . . • • • • • . . • . . . . 18 
Blank. . • . • . • • . . . . . . . • . • . 2 
Total ............... 140 
A study of the table reveals that i n 120 of the kindergar-
tens a mid-session lunch of some type was served to the pupils. 
II 
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Kindergarten supervision. Table 13 shows by whom the 
kindergartens were supervised. A study of Table 13 shows that 
the supervision of the kindergarten was handled most frequently 
by the principal of the school. The elementary supervisor was 
the second mentioned most frequently, while the superintendent 
was mentioned 21 times. In most cases when the superintendent 
or elementary supervisor was mentioned, they were in addition to 
I 
(( 
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the principal of the school. . 1 
Table 13. The Personnel Involved in 
Kindergarten Supervision 
Supervision by 
(1) 
Frequency of 
Response 
(2) 
Supe-rintendent. • • • • . • • • • • • • • • 21 
Principal. • • • • . • • . • • • • • • • • • • • 119· 
Elementary Supervisor....... 29 
Others...................... 11 
Total................ 180 
Course of study. Table 14 will show the number of kin-
dergartens having a course of study. 
I 
I 
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Table 14. Kindergartens Having a 
Printed Course of Study 
Course of Study Frequency of 
Response 
(1} 
Yes . ......•...........•.. 
No . ..•..•.••.•......•..•. 
Blank . ......•...•..•.••.. 
71 
64 
5 
Total. • • • • • • • . • • • 1:40 
(2) 
A study of the table reveals that the kindergartens are 
split almost evenly on tb.e question o£ a printed course of study. 
Seventy-one of the kindergartens reported having a printed course 
of study, while 64 reported no printed course of study. 
Standardized tests!. The m.niber of schools administering 
standardized tests during the school year is shown in Table 15. 
Table 15. Number of Kindergartens Administer-
ing Standardized Tests During The 
Year 
Standardized Testing Frequency of 
Response 
(I) {2} 
Yes •.••••• ·.••••••.•••••• 73 
No. . . . .. . . . . . . . . . . . . . . . . . 64 
Blank. . . . . . . . . . • • . . . . . . . 3 
Total . ........•... ~ . . . . 140 
I 
I 
I 
I 
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The table shows that on this question the response was 
almost evenly distributed. In 73 of the kindergartens standardized! 
tests were administered during the school year while in 64 of 
them no standardized tests were administered. 
Report cards. Table 16 shows the number of kindergar-
tens having formal report cards. It also shows the types of 
reports used as well as the number of times a year they are 
sent home. 
A study of the table shows that only 53 of the kindergar-
tens had formal report cards. The parent-teacher conference 
was used by 76 of the kindergartens as the reporting device to 
parents. Thirty-seven used report cards and 19 sent letters. 
Many of the kindergartens which reported not having a formal 
report card reported the use of the parent-teacher conference. ,1 
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·Table 16. Kindergartens Wit h Formal Report Cards, 
Types of Report Cards, and the Number 
of Times the Reports are Sent Home 
Reporting Practices Frequency of Total 
Response 
{I} {Z~ {3) 
·Yes • .......•.••. 53 
Formal Report No . ............. 86 
Cards 
Blank . .......... l 
140 
Report Card •..•• 37 
Letter . .......... 19 
Type of Parent- Teacher 
Report Conference ••.• 76 
Check List . . . .... 5 
Guidance Sheet ..•. l 
Bl·ank . ........... 2 
140 
l . ............... 10 
2 ••••••.•••••••.• 25 
Times Card 3 . ............... 7 
Sent Home 4 . ............... 12 
5 . •• . •.........•. l 
Blank . ........... 85 
140 
Table 16 also shows that, of the kindergartens sending 
I 
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home reports, 25 sent them out twice a year, 7 three times a 
year, 12 four time s a year, and 10 once a year. One kinder-
garten r e ported sending o ut a card 5 times a year. 
Promotional practices. Bases for promotion from the 
kindergarten to the first grade are presented in Table 17. 
Table 17. Basis for Kindergarten Promotion 
Basis for Promotion 
1 
Chronological Age •.•••.••••.••••. 
Frequency of 
Response 
2 
61 
Test Results . . . . . . . . . . . . . . . . . • . . . 34 
Entire Group Promotion . • • • • • • . • • 35 
Opinion of Teacher............... 99 
Other. . . . . . . . . • • . . • . . . . . . . . . . . . . . 21 
Total........................ 250 
Table 17 shows that the opinion of the teacher was the 
widely used practice for promotion. Chronological age was the 
next most widely used basis for promotion. Test results and 
entire group promotion were the next most frequently mentioned 
bases for promotion. The total response numbered 250 because 
many kindergartens listed more than one of the bases for pro-
motion. Practically all of the kindergartens reporting the opinion 
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of the teacher as their basis, also added to it the principal's 
opinion. 
Pupils entering the public school. The per cent of kin-
dergarten pupils entering the public school first grade is shown 
in Table 18. 
Table 18. The Per Cent of Kindergarten Pupils 
Entering Public School First Grade 
Per Cent of Pupils Frequency of 
Response 
~ 1} (2) 
96 to 100 per cent . .•........... 86 
91 to 95 per cent . •.•••••••.•.. 12 
86 to 90 per cent . .••.•.•...... 12 
81 to 85 per cent . ••••..•.••... 6 
76 to 80 per cent . ...•..•.•.... 8 
71 to 75 per cent . .•• . .•.•••••. 4 
66 to 70 per cent . .•.•••.•.•... 3 
56 to 60 per cent . .•....•.•.... 3 
4 6 to 50 per cent . ......••••... 2 
Blank . ..•...••..• ~ ............. 4 
Total . .•...•..•.••...•••... 140 
Table 18 shows that 86 kindergartens reported having 96 
to 100 per cent of their pupils entering the public school first 
grade. Twelve reported 91 to 95 per cent while another 12 re-
ported 86 to 90 per cent. Two communities reported as low as 
50 per cent entering the public school first grade. 
I~ 
Location of the kindergarten room. Table 19 below 
shows the l ocation of the kindergarten room. 
The results show that 122 of the kin dergartens are loca-
ted on the first floor a n d 6 of these are in separate buildings. 
Located on the basement floor were 17 kinder gartens and one 
reported being on the second floor. 
Table 19. Location of the Kindergarten Room 
Location 
( 1) 
Basement ...........•....... 
First floo·r ................ . 
Second floor ....•........... 
Separate building ••••••••••.• 
Total . ..........•.....•.. 
Frequency of 
Response 
(2) 
17 
12 2 
1 
6 
146 
Educational .r~equirements of the kindergarten teacher. 
Table 20 on the next page indicates the requirements set u p 1n 
the school s for employing kindergarten teachers. 
Table 20. Educational Requirements 
for Kindergarten Teachers 
Educational Requirement s Frequency of 
Response 
B.S. Ed. 
B.S. Ed. 
(1) 
. .................. . 
with 
(2) 
82 
K i nde r garten training..... 41 
B.S. Ed. with 
1 year 1 s e xperience • • 5 
2 year's experience • • 2 
Blank .•.••..•••..•...••. ,;...... 10 
~ ... Total. . . . . • • . • . . . . • . . . . • . 140 
Table 20 shows that 82 of the kindergartens reported re-
quiring a Bachelor of Science in Education. A Bachelor of 
Science degree with kindergarten training was required by 41 of 
t he kindergartens. Seven required the degree plus e xperience. 
2 . Program Content of the Kinder-
gartens of Massachusetts 
Reading practices. Reading practices in the 1cindergartens 
varied. Table 21 indicates the practices maintained in the kinder-
gartens of Massachusetts regarding a reading readiness prog ram, 
the use of pre-primers, and the use of published readin g readi-
ness books. 
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Table 21. 
Types of 
Responses 
(l) 
Yes • ••••. 
N o . ...... 
Blank ••.• 
Total. 
The Kindergartens Reporting Which Had A Read ing 
Readiness Program, and t h e Number Using Pre-
primers and Published Reading Read iness Books 
·Readin g Readiness Published Using 
Program Reading Readiness Pre-
Boo~s primers 
(2) (3) (4) 
130 87 4 
7 53 133 
3 0 3 
14 0 140 140 
The table reveals that 130 k i ndergartens have a reading 
readin ess program. R e a d ing readine ss books were used in 87 
kindergartens, and pre-primers were reported to be used in only 
4 k indergartens. 
Planned activities. The number of kindergartens having 
planned activities to d evelop language powers; an e nj oymen t of, 
a n appreciation for, and participation in music; creat ive and free 
form s of self expression in art; an interest in the "world about 
us"; number ideas and vocabulary; visual and auditory discrimi-
nation ; visual memory: and motor coordination is s hown in 
Table 22. 
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Table 22. Kindergartens Having Planned Activities to Develop 
Language Powers; Enjoyment, Appreciation, and 
Participation in Music; Creative and Free Forms 
of Self Expression in Art; An Interest in the 
"World About Us", Science; Number Ideas and 
Vocabulary; Visual and Auditory Discrimination; 
Visual Memory; and Motor Coordination 
Planned Activities to Develop Yes No Blank Total 
{1) (2) (3) (4) (5) 
Language Powers .............. 13 5 4 1 140 
Enjoyment, Appreciation, and 
Participation in Music ....... 138 1 1 140 
Creative ·· and Free Forms of 
Self Expression in Art .••••.• 138 1 1 140 
Interest in the "World About 
Us"--Science .......•••.•.... 136 2 2 140 
Number Concept and Vocabulary . 135 5 0 140 
Visual and Auditory 
Dis c rimination . .............. 140 0 0 140 
Visual Memory . •.•....•••.....• 140 0 0 140 
Motor Coordination ••••••••••••. 140 0 0 140 
Table 2 2 shows that an overwhelming ma jority of the kin-
dergartens had definitely planned activities to develop within the 
pupils the areas listed. In 135 of the kindergartens actizvities 
56 
were planne d to develop language powers and number concepts 
and vocabulary. In 136 of the kindergartens science activities to 
develop an interest 1n the "world about us" were planned. Ac-
tivities in music and art were planned in 138 kindergartens to 
develop an enjoyment of, an appreciation for, and participation 
in music as well as_ creative and free forms of self expression 
within the chi ld's range. 
The development of visual and auditory discrimination, 
visual memory, and motor coordination was planned for in all 
140 of the kinder gartens reporting. 
3. The Kindergarten Classroom 
Exits and play areas. The results to the questions about 
direct exits from the room to the play area and separate play 
areas for the kindergarten children is shown in Table 23, on 
page 58. The table shows that 83 kindergartens had direct 
exits from the room to the play area while 53 d i d not. Sixty-
two kindergartens reported having a separate play area for the 
pupils, and 73 reported no separate play area for their pupils. 
h 
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Table 23. The Number of Kindergarte n s Having Separate Play 
Areas and Direct Exits to the Play Area From 
The Room 
Types of Response Direct Exits Separate Play Areas 
(1) (2) (3) 
Yes • ••••••••••••••• 83 62 
No . ....•.••.•..•... 53 73 
Blank ....••........ 4 5 
Total . •.......•. 140 140 
Windows. The number of sides of the 1Clndergarten room 
having windows and the number of kindergartens having win dows 
low enough for pupils to see out s i d e i s shown in Table 24. 
I, 
I 
II 
Table 24. The Number of Sides of the Kindergarten Room 
Having Windows and the Number of Kindergartens 
Having Windows Low Enough for Pupils to See 
Outside 
Windows Frequency of Response 
1) 2 
One • ..••.•••••••••• 
Number of Two .•••••••••••••• 
36 
81 
24 sides Three ••••••.•••••• 
Low 
Windows 
Blank . ...••.••.•... 
Total . ••.••..... 
Yes • ••••••••••••••• 
No . •..••..••..•.••. 
Blank . ....•.•...•.. 
Total . ••....... 
4 
145 
93 
43 
4 
140 
Table 24 on ·this. page shows that 81 of the kindergartens 
had windows on two sides, 36 on one side, and 24 on three 
sides. The table also shows .that 93 kindergartens had windows 
low enough so that the pupils co'Uld see outside. 
Direction of natbral light. Table 25 shows from which 
direction the natural light entered the kindergarten rooms. 
Table 25. Directions From Which Natural Light 
Enters the Kindergarten Classrooms 
Directions 
North .......•••••.••.• 
South ..•••• ~ •.•••••... 
East ................ . 
West •.••••••••.•••••• 
Sky light •••••••••••••.. 
Blank . ...........•.•.. 
Total ........... . 
Frequency of Response 
(2) 
43 
82 
65 
48 
1 
11 
250 
Table 25 shows that 82 kindergartens reported having 
natural light enter from the south. The natural light entered 
from the east in 65 kindergartens. In 48 of the kindergartens 
the natural light entered from the west, and from the north in 
4 3 of the kindergartens. One kindergarten reported having a 
skylight. 
Kindergarten room facilities. Kindergartens having room 
facilities Slich as toilets, drinking fountains, storage space, 
lockers, fresh air ventilation, sound proofing and a fireplace 
are shown in Table 26. 
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Table 26. The Number of Kindergartens Having Toilet 
Facilities, Lockers or Clothing Racks, Storage 
Space for Toys, Drinkin g Fountains, Sound 
Proofing, Fresh Air Ventilation, and a Fire-
place in the Room 
Room Facil ities Yes No Blank Total 
(1) {2) {3) (4) {5) 
Toilet . ...•.................. 83 54 3 140 
Lock ers or Clothing Racks ••• 103 32 5 140 
Storage Space for Toys, 
Cots, Mats, etc. . ...... 105 30 5 14 0 
Drinking Fountain . •...• . •.••. 84 53 • 3 14 0 
Sound Proofed .. ..•.......... 38 9 5 7 140 
Fresh Air Ventilation •••••••• 116 17 7 140 
Fireplace . .•...........•..... 29 107 4 140 
Table 26 shows that 8 3 of the kindergartens reporting had 
toilet fa cilities in t h e room, 103 had lockers or clothing racks, 
105 had storage space for toys and cots, 84 reported having 
drinking fountains, 38 had sound proofed rooms, 116 had fresh 
air ventilation, and 2 9 had a fireplace. Many of the kin de r gar-
tens wrote in that they had sinks in the rooms. The study had 
not included sinks in their questionnaire. 
Adjoining rooms. Kindergartens having an adjoining 
11 room to use for other activities while the main room is being 
I 
I 
used for an activity is shown in Table 2 7. 
Table 27. Kindergartens Having an Adjoining 
Room for Other Activities 
Adjoining Room 
(l) 
Yes . .•••..••.•••.••..•. 
No . •.••.•..••..•..••.•. 
Blank ........•••..••••. 
Total . ............. . 
Frequency of Response 
(2) 
47 
90 
3 
140 
Table 27 shows that only 47 kindergartens had an adjoin-
ing room which could be used for another activity while one is 
going on in the main room. Ninety kindergartens did not have 
such a room. 
Types of floors. Table 28 shows the types of floors in 
the kindergarten rooms. 
"2. ___ _ 
Table 28. The Types of Floors in the Kinder garte n Room 
F l oor Response Floor Response 
Linoleum •••• 44 Concrete •••• 1 
Tile ...•..•. 58 Cork . ...... 2 
Wood ..•.•.. 41 Blank ••••••• 2 
Total .... 140 
Table 28 reveals that 58 kindergartens rep orted having 
t ile floors. Linoleum floors were reported by 44 kindergartens, 
I' 
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and wood floors by 41 kindergartens. One kindergarten reported 
a concrete floor and 2 reported having a cork floor. 
II 
Size of kindergarten rooms. Table ~29 shows the n umber 
II of s quare fee t the kindergartens reported having in the room. 
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Tabl e .Z9. The Number of Square Feet i n 
the Kindergarten Classroom 
Square Feet Frequency of Response 
(1) (2) 
4 00 to .9 oo . ......... 
1000 to 14 00 . .•.•••••• 
1500 te 190 0 . ....•.••. 
2000 to 24 00 • ••••••••• 
2500 to 2 900 • .••..••.. 
3100 . ..•..••.......•. 
36 00 ................. 
Total 
4 7 
4 0 
14 
3 
3 
1 
1 
14 5 
II I 
II 
I 
II 
I 
I 
Table 29 shows that 4 7 kindergartens reported from be-
tween 400 and 900 square feet in the room. Forty kindergar-
tens had between 1000 and 1400 square feet, 14 between 1500 
tl and 1900 square feet. Three kindergartens reported between 
2000 and 2400 square feet and three others reported between 
II 
2500 and 2900 square feet. One each repor ted 3100 and 3600 
square feet. 
I 
I 
II 
I 
I' I 
= 
4. Equipment and Materials of 
the Kindergarten Classroom 
Table 30 on page 66 shows the following information con-
cerning the 140 kindergartens reporting: 125 kindergartens had 
chairs and table of varied height; 131 had piano; 134 had a 
record player; 129 had materials for a library corner; only 32 
provided resting boards, cots, or mats; 116 provided double 
easels; 73 had sand boxes with sand; 70 had such equipment as 
jung le gyms, horizontal bars, and tumbling mats for large muscle 
activities; 129 reported having blocks of varied shapes and sizes; 
materials for manipulative activities such as puzzles, beads, take 
apart toys and nests of boxes was had by 131 kindergartens; 132 
reported having materials such as large sheets of paper, large 
crayons and brushes, moist clay, and construction paper for 
creative activities; 125 reported having toys; only 55 reported 
having tools provided and pointed out the dangers involved in tools; 
rhythm instruments were had in 126 of the kindergartens; science 
materials were provided in 75 kindergartens; 125 had a wide 
variety of pictures and picture story books; 129 reported having 
a collection of records for rhythm activities and for listening; 
and 131 kindergartens reported having audio-visual aids. 
t 
I 
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Table 3 0. The Number of Kindergartens Having the Listed 
Equipment a n d Materials in the Classroom 
Equipment and Materials Yes No 
Provided for the Room 
(1) (z) (3) 
Chairs and Tables of varied Height... 125 9 
Piano. . • • • • . . . • . . • . . • • • • • • . . • • . • . . 131 3 
Record Player • • • • • • • • • • • • • • • . • • • • 134 0 
Materials for a Library Corner • • • • • 129 5 
Resting Boards, Cots, or Mats •••••• 
Double Easels ....••.......•.....•. 
Sand Box with Sand •••••••••••••••• 
Equipment for Large Muscle 
Act ivities ....••..........•..... 
Blocks of Varied Shapes and Sizes ••• 
Materials for Manipulative 
Acti vi ties . .•.••••••••.•.•.•••.. 
Materials for Creative Activities •••• 
Toys .....• ~ ..••.•.....•.....•..•. 
Tools ..•.••....•......••.•....... 
Rhythm In struments ••••••••••••••• 
S c ience Materials ••••.•.•••••••••• 
Wide Variety of Pictures and 
Picture Story Books .••••••••••• 
A Collection of Records ••••••••••• 
Audio-Visual Aids ••••••••••••••••• 
32 102 
a:6: 18 
73 61 
7 0 64 
129 5 
131 3 
132 2 
125 9 
55 79 
126 8 
75 59 
125 9 
129 5 
131 3 
Blank Total 
(4) (5) 
.6 140 
6 14 0 
6 14 0 
6 140 
6 
6 
6 
6 
6 
6 
6 
6 
6 
6 
6 
6 
6 
6 
14 0 
14 0 
140 
140 
140 
14 0 
140 
14 0 
14 0 
14 0 
140 
14 0 
14 0 
14 0 
------ ---
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CHAPTER V 
. 
SUMMARY AND CONCLUSIONS 
The conclusions which can be drawn from the question-
naires returned reveal considerable similarities in the practices 
and procedures in operation in the 149 kindergartens of Mas sa-
chus etts which reported. Some of the procedures in question 
concerned the six following general areas: the number of children 
per class; the required entrance age; pupil progress reporting 
and promotional practices; the course of study; physical conditions 
of the and the materials and equipment available in the kinder-
gartens . 
The number of pupils per class in most cases was found to 
be in the category of the ideal class . The majority of the classes ' 
polled reported between 20 and 25 children per class with one 
teacher per room. The average length of time for a kindergarten 
session was found to be of two and one-half hours duration. 
Most of the communities held that the permissive entrance 
age in September must be between 4 years 8 months and 4 years 
9 months . A small minority of the communities administered 
entrance tests to those children who were slightly younger than 
the permissive entrance age . 
Pupils progress reporting and promotional policies showed 
_ a wider divergence in method=~ in any other of the areas -==1-===-=-
=-== -==--=='--
considered. Some kindergartens reported their pupils 1 progress 
by the use of the formal report card. The greatest number of 
schools reported through parent-teacher conferences held during 
the school year. The teacher 1 s evaluation of the pupil was the 
prevalent basis for promotion, while chronological age was the 
next most common determinant for promotion. 
The majority of the kindergartens used a printed course of 
study which incorporated a reading readiness program. Published 
reading readiness books were used by most schools and some 
used pre-primers. Planned activities were used to provide an 
acquaintance with language powers, number concepts and vocabu-
lary, science, music, and art in most kindergartens. A majority 
of the schools administered standardized tests, while many did 
not adhere to this practice. 
In most cases it was found that the building principal acted 
as the supervisor of the kindergarten. A few communities had 
the elementary supervisor or the school superintendent of schools 
officiate in this position. II 
The physical conditions reported by most of the kindergarten. 
rooms leads to the conclusion that they are of a considerably 
II 
comfortable nature. Among the physical characteristics considered! 
I 
were: the location of the classroom; the surface area of the room; 
the play area; and the room facilities. 
Most of the kindergarten rooms were found to be located 
on the first floor of the school building, although a few communi-
ties still have their kindergartens in the basement of the build-
ing. 
The surface area available for kindergarten roon:s ranged 
from 600 to 1600 square feet in most buildings. The floor cover-
ing used most commonly was rubber or asphalt tile with 
linoleum and hard wood floors ranking second and third. 
It was common practice for most kindergartens to have 
direct exits to the play areas and some had a separate play area 
for the kindergarten pupils. 
Most of the kindergartens rooms included such room facili-
ties as toilets, lockers, storage space, drinking fountains, and 
fresh air ventilation. A few · rooms were found to be sound proof-
ed and some contained a fireplace. 
The equipment and materials available to kindergarten rooms 
was varied and of such a nature as to contribute to the function-
ing of a successful kindergarten. The equipment consisted of 
articles for the development of the large muscles as well as items 
which would help round out the cultural and social backgrounds on 
the children. 
Many areas of the kindergarten lend themselves to further 
study. The following are some topi cs suggested for further study 
concerning the kindergartens of Massachusetts. 
II 1) A study to show the factors that are retarding the 
establishment of more kindergartens in Massachusetts. 
2) A study to develop a criteria for evaluating a kinder-
garten program or curriculum in great detail. 
3) A study to show the cons i d eration given to the needs 
of the kindergarten in the planning of school construc-
tion in Massachusetts. 
4) A study to analyze the kindergarten teaching oppor-
tunities in Massachusetts and the problems encountered 
by first-year kindergarten teachers. 
II 7g __ _ 
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APBENDIX A 
<Q uestionnaire 
I 
~+ 
I 
1011 West Street 
Wrentham, Mass. 
January 21, 1956 
' 7 
I 
II 
I 
I 
Under the direction of Doctor Mark Murfin, Boston University j 
Graduate School of Education, a survey is being made of practices 
and procedures in the public school kinder·gartens of the Common-
wealth. The survey, it is hoped, will be of use to communities that 
do not have kindergartens at present, but wish to establish them. The 
authors feel the survey will be of such help in their own community. 
We would appreciate you having the enclosed questionnaire 
filled out by the kindergarten teachers in your building and returned 
in the enclosed envelope. 
Thank you for your time and cooperation. 
Sincerely yours, 
George Bedrosian 
Lauder Miller 
!I 
II 
I 
. 
I 
I 
I 
I 
I 
I 
I 
I 
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I. 
I 
I 
·Q UESTIONNAIRE: KINDERGAR, TEN PROCEDURES AND PRACTICES11 
GENERAL INFORMATION: Pleas.e check yes or no or fill in the 
blanks accordingly. 
1. What is the average number of pupils in a 
kindergarten session? 
2. How many teach ers a re there per class? 
3. Are there any non-professional assistants? 
4 . How many sessions are there per day? 
5. 
6. 
7. 
8. 
9. 
What is the length of each session? 
If there are two sessions, does the same 
teacher teach both? 
If a two session sy·stem is in operation, 
are the classes reversed at half year? 
What is the required entrance age 
for kindergarten? 
Are tests given for entrance? 
What type? 
Yes No 
---
hrs. min. 
Yes No. 
Yes No 
__ yrs. mos. 
Yes No 
---
10. Are there any health requirements for entrance? 
Yes No 
If yes, what? 
11. Do you have rest periods? Yes No 
• 
How many? How long? hrs. min. 
12. Is a mid-session lunch of some type served? Yes No 
13. Supervision of the kindergarten is done by: 
Check one: Superintendent Principal 
Elementary Supervisor __ Other 
I 
'I 
l 
I 
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14. 
15. 
16. 
Does the kindergarten have a printed course 
of study or curriculum? Yes 
Are children administered standa.rdized tests 
during the school year? Yes 
Is there a formal report card for the kinder-
garten? Yes 
What kind? check one: Report card 
Letter --
Parent-teacher 
Conference 
Other ---
17. How many times a year does the report card 
go out? 
18. Are children promoted from kindergarten on 
a basis of? 
Check those which apply: 
a. Chronological age 
b. Test results 
c. Entire Groud Promotion 
d. Opinion of Teacher 
e. Other 
19. What per cent of the kindergarten pupils enter 
the public school first grade? 
20. Where is the location of the kindergarten room? 
No 
No 
No 
Basement lst floor 2nd floor __ s epa rate building ____ _ 
21. What educational requirements are necessary 
for teaching kindergarten in your system? 
--------------------
II PROGRAM CONTENT: KINDERGARTEN 
l. Is a reading readiness program in operation? Yes No 
2. Are pre-primers used in the kindergarten? Yes No 
3. Are published reading readiness books used? Yes No 
II 
i 
I 
I 
.I 
.I 
I 
I 
I 
4. Are there planned activities to develop 
language powers? 
5. Are there planned activities to develop 
enjoyment of 1 appreciation for, and 
participation in music? 
6. Are the art activities planned so that 
they develop creative and free forms 
of self expression within the -.child's 
range? 
7. 
8. 
9. 
Are informal science activities planned 
to develop an interest in the world about 
us? 
Are there planned number concept acti-
vities to develop number ideas and 
vocabulary? 
Are there planned activities to develop: 
a. Visual discrimination 
b. Auditory discrimination 
c. Visual memory 
d. Motor coordination 
10. Other 
Yes No 
Ye.s No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes--No--
Yes--No--
Yes--No--
-----------------------------------------------------------
Ill 
1. 
2. 
THE CLASS ROOM 
Is there a direct exit to the outside play 
area from the room? 
Is there a separate play area for the 
kindergarten? 
3. From which direction does the natural 
light enter the room? 
Check one or more: 
North South East West 
--=~--
Yes No 
Yes No 
I 
t 
II 
i! 74 . 
II 
,, 
I 
II 
li 
4. 
5. 
What is the size of the kindergarten 
room? 
Length ft. 
------Width ft. 
Are toilet facilities provided in the room? 
6. Are lockers or clothing racks provided in 
the rooms? 
7. Are the windows low enough so that the 
children can look outside? 
8. How many sides of the room have windows? 
9. Is there a drinking fountain in the room? 
10. Is there an adjoining room that can be used 
for other activities? 
11. Is the room sound-proofed? 
12. Is there a fresh air ventilation system? 
13. Is storage space provided for toys, mats, 
cots, etc. within the room? 
14. Is there a fireplace? 
15. The floor of the room is of: 
Linoleum Tile Wood Other 
16. Other 
IV EQUIPMENT AND MATERIALS 
Check those which are provided 
= 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
( 
( 
1. Chairs and tables of varied heights are provided. 
2. A piano is provided. 
3. A record player is available. 
4. Materials for a library corner are provided. 
No 
No 
No 
No 
No 
No 
No 
No 
No 
II 
I 
II 
I 
I! 
II 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
5. 
6. 
7. 
8. 
9. 
1 o. 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
76 
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Resting boards, cots, or mats are provided. 
Several double easels are provided. 
A sand box with sand is provided. 
Equipment for large -muscle activity is provided 
(e. g., jungle gym, horizontal bars, tumbling mat, 
small swings}. 
Blocks of varied shapes and sizes are provided. 
Materials are provided 
(e. g., puzzles, beads, 
boxes}. 
for manipulative activities 
take-apart toys, nests of 
Materials are available for creative activities 
(e. g., large sheets of paper, liquid water colors, 
finger paints, large paint brushes, large crayons, 
white and colored chalk, moist clay, plasticine, 
blunt scissors, paste, construction paper, etc.). 
Toys are available. {dolls and dolls clothing, doll 
furniture, stuffed animals, wooden and hard:. rubber 
figures, rubber balls, jump ropes, bean bags, 
tricycles, wagons, transportation toys, etc.). 
Tools are provided (e. g., hammers, cross-cut saws, 
pliers, screwdrivers, nails and screws, plant, etc. ). 
Rhythm instruments are provided. 
Science materials are provided (e. g., aquarium, 
terrarium, cages for pets. 
A wide variety of picture and picture story books _. is 
provided. 
A collection of records is available (e. g., for 
rhythmic activities, listening to musical selections). 
Audio-visual aids are available. 
19. Others 
APPENDIX B 
List of Massachusetts Cities and Towns 
Maintaining Public Kindergartens 
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Massachusetts Cities and Towns Maintaining Public Kindergartens 
(Taken from the Annual Report of the Department of Education for 
the year ending June 30, 1954) 
Adams Holyoke Norwood 
Andover Hopedale Peabody 
Arlington Hull Pittsfield 
Belmont Lawrence Rockport 
Bernardston Lee Rus sell 
Boston Lenox Salem 
Braintree Leominster Salisbury 
Bridgewater Lincoln Sharon 
Brookline Longmeadow Sherborn 
Buckland Lowell Somerville 
Cambridge Ludlo-w Southbridge 
Chatham Manchester Spencer 
Chelsea Ma:rblehead Springfield 
Chicopee Marlboro Stockbridge 
Cohasset Medford Swampscott 
Concord Melrose Tisbury 
Deerfield Milford Topsfield 
Dover Millis Uxbridge 
Dudley Milton Waltham 
Duxbury Monroe Watertown 
Easthampton Montague Webster 
Easton Nahant Wellesley 
Everett Natick West Boylston 
Fall River Needham West Brookfield 
Falmouth New Ashford Westfield 
FHchburg .New Bedford Weston 
Framingham Newton West Sprinfield 
Greenfield North Adams Williamstown 
Hadley Northampton Winchester 
Hamilton North Attleboro Worcester 
Hingham Northbridge 
1! 
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